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Getting Started  
 1. Use the Series Placement Test.  If desired, 

use the Series Placement Test (on the 
Assessment DVD) to determine which kit 
is most appropriate for the students.  For a 
complete overview of the placement test and 
directions for test administration, see page 7 
of the Assessment Guide.

How to Use the Assessments (cont.)

Using the Series Placement Test  
Using the Series Placement Test  

Teachers may wish to know which kit best meets the needs of specific students.  The Series 

Placement Test (on the Assessment DVD) is an individual oral reading test that quickly determines 

Placement Test (on the Assessment DVD) is an individual oral reading test that quickly determines 

a student’s general reading level.  It can also be used to measure growth in reading ability and aid in 

selecting books for the student to read.

The test is an untimed, progressive oral reading assessment.  Students read a series of passages that 

are progressively more difficult, and the teacher records student errors as they are made.  Students 

continue to read the passages until they hit frustration level (below 90%).  At that point, the test is 

stopped and a reading level is assigned.  There are two pieces of text per grade level: one for the 

lower half of the reading level and one for the upper half of the reading level.  

Follow the steps below to administer the series placement test.

1. Prepare the materials.  Print one copy of the Series Placement Test—Student Text 

from the Assessment DVD (placement_student.pdf ).  You may wish to copy this onto cardstock or 

heavier paper.  Print one copy of the Series Placement Test—Recording Page from the Assessment 

DVD (placement_recording.pdf).  Make one copy for each student who will be assessed.  

2. Determine the testing time and location.  Determine a time and place to meet with 

individual students.  For example, this may be done during small-group time, independent reading 

time, or silent reading time.  

3. Administer the test to individual students.   Provide the student with the Series 

Placement Test—Student Text.  Ask the student to read the first piece of text aloud.  (You may wish to 

have some students begin reading a passage at a higher reading level if you are confident that they 

can read the easier passages without error.)

Mark any errors by underlining words that are omitted or mispronounced on the Series Placement 

Test—Recording Page.  Do not tell the student the missed word or provide any hints; just say “Go 

on,” and count it as an error.  If the student immediately makes the correction, this is not counted 

as an error.  If a student omits a word, ask the student to read the line again more carefully.  (If this 

procedure is followed, the same test can be used later to determine progress.)  

When a student has finished reading the first piece of text, count the errors, check the appropriate 

reading-level box to the right of each section, and rate the student’s fluency.  Refer to the chart below 

for criteria and next steps.  Record the results on the Series Placement Test—Recording Page.  Use 

these results to determine the kit(s) that best matches students’ reading levels.

# of Errors Reading Level Next Step

independent reading level Continue the test.

 2. Create reading groups.  If desired, assign 
students to reading groups based on their 
reading levels or other instructional needs.  
See page 20 for practical tips for managing 
small groups.  See pages 35–36 for tips on 
using Read! Explore! Imagine! Fiction Readers in 
a guided-reading/balanced-literacy model.

 3. Prepare student resources.  As an option, 
create some student resources, including 
cards for key words and storage boxes (or 
rings), and folders to store writing samples.  
The reader’s theater scripts can be bound into 
a folder so each student has a set of scripts 
at the end of the instructional period.  See 
page 172 (or the Digital Resource CD) for the 
cover template.

#20962—Emergent—Teacher’s Guide 
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172

Libretos 
para Teatro 

leído

4. Prepare assessment resources.  Depending 
on the amount of regular assessment 
planned, you may wish to create a simple 
assessment folder for each student.  These 
folders can hold each student’s placement 
test, oral reading records, multiple-choice 
tests, activity pages, notes from informal 
assessments suggested in the lessons, and/or 
anecdotal records taken during the reading 
lessons.  Keep sticky notes handy for those 
quick notes that can be inserted into a folder.

 5. Make a school-and-home connection.  Send 
the Parent Tips booklet (found on the Digital 
Resource CD) home with students.  The tips 
and activities in the booklet provide family 
members with the necessary tools to promote 
literacy development at home.

Diversión en  

el estanque  

de los patos

Escrito por Sharon Callen

Ilustrado por Susy Boyer

Escrito por James Reid
Ilustrado por Jack Hughes

exploradorel
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Teaching a Lesson  
Each eight-page lesson is organized in a consistent format for ease of use: an overview, four 
pages of instruction that address all aspects of literacy, a reader’s theater script, and two student 
activity sheets.  Teachers may choose to complete some or all of the lesson activities in order to 
best meet the needs of their students.

How to Use This Product (cont.)

Lesson 1

Diversión en 

el estanque 

de los patos

Escrito por Sharon Callen

Ilustrado por Susy Boyer

Word Work  

 • High-Frequency Words: qué, hay, en, la

 • Word Study: verbs (nadando, buceando, 

esquiando, escondiéndose)

 • Word Play: animal sounds (cuac)

 • Academic Vocabulary: uno, dos, tres, 

cuatro

 • Cuenta los patos activity sheet (page 52)

Comprehension    

 • Using Meaning Clues 

 • Confirming Predictions

 • ¿Qué están haciendo? activity sheet 

(page 53)

Writing  

Write a new story by mixing and matching key 

story words.

Cross-curricular Connections  

 • Mathematics: Students use manipulatives 

to form number groups.

 • Science: Students compare other pond 

animals to ducks.

Building Fluency  

 • Reading the Book: reading in groups; 

reading as a duck; reading in a 

call-and-response fashion

 • Reader’s Theater: choral reading with 

individual parts or by adding lines

 • ¡Más diversión en el estanque de los patos! 

reader’s theater script (page 51)

Lesson Overview

Focus Objectives  

Students will be able to:

 • use meaning clues 

 • confirm predictions 

Standards  

 • CCSS: Ask and answer questions about key details 

in a text

 • Content: Use mental images to aid in 

comprehension of the text

 • Language: Communicate information, ideas,

 and concepts necessary for academic success in the 

content area of math

so

Diversión en el estanque de los patos

#20962—Emergent—Teacher’s Guide 
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Each lesson begins 
with an overview page 
that provides standards 
information and 
information for planning 
purposes.  Every lesson 
addresses a reading 
content standard and a 
language standard.

Diversión en el estanque de los patos (cont.)
Lesson 1

© Teacher Created Materials

 Fecha: __________________

n haciendo los a imagen. 

do
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Building Fluency  
 1. Reading the Book—Use one or more of the following methods for fluency practice:

 • Write the story on chart paper, noting the page number by each group of words.  Choose two 

students to read pages 2–3, four students to read page 4, three students to read page 6,

and so on.  Have students stand in their respective groups, sitting down after they read or recite 

their page(s).  
 • Have students read the story in a duck-like voice.  

 • Write the following sentences on chart paper: ¿Qué hay hoy en el estanque?  Hay cuatro patos 

nadando.  ¿Qué hay hoy en el estanque?  Hay tres patos buceando.  ¿Qué hay hoy en el estanque?  

Hay dos patos esquiando.  ¿Qué hay hoy en el estanque?  Hay un pato escondiéndose.  ¡Cuac!  Have 

one student read the questions.  Have the class read the alternate lines.   

 2. Reader’s Theater—Use one or more of the following methods for fluency practice:

 • Brainstorm sounds the ducks could make when swimming, diving, skiing, or hiding.  Write them 

on the board.  Write the reader’s theater script shown on page 51 on chart paper.  Have students 

read it as a group.  

 • Assign parts for the script.  Read it aloud.  

 • Create additional lines for the script, with the students brainstorming what happens after the 

ducks quack and come out of hiding.  The class could also work together to write what frogs, 

fish, or other water animals might do in the pond.  

 • To model fluency and expression, allow students to listen to the professional recording of the 

reader’s theater script (provided on the Audio CD).

Assessment Opportunities—Use the oral reading record and the fluency 

rubric provided in the Assessment Guide to assess students’ ability to read 

the book fluently and accurately.  

os ((c(c( ontntn .)
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—Use one or more of the following methods for fluency practice:
—Use one or more of the following methods for fluency practice:

 • Write the story on chart paper, noting the page number by each group of words.  Choose two 
 • Write the story on chart paper, noting the page number by each group of words.  Choose two 
 • Write the story on chart paper, noting the page number by each group of words.  Choose two 

students to read pages 2–3, four students to read page 4, three students to read page 6,

and so on.  Have students stand in their respective groups, sitting down after they read or recite 

 • Have students read the story in a duck-like voice.  

 • Write the following sentences on chart paper: ¿Qué hay hoy en el estanque?  Hay cuatro patos 

nadando.  ¿Qué hay hoy en el estanque?  Hay tres patos buceando.  ¿Qué hay hoy en el estanque?  

Hay dos patos esquiando.  ¿Qué hay hoy en el estanque?  Hay un pato escondiéndose.  ¡Cuac!

Have the class read the alternate lines.   

—Use one or more of the following methods for fluency practice:

 • Brainstorm sounds the ducks could make when swimming, diving, skiing, or hiding.  Write them 

on the board.  Write the reader’s theater script shown on page 51 on chart paper.  Have students 

 • Create additional lines for the script, with the students brainstorming what happens after the 

ducks quack and come out of hiding.  The class could also work together to write what frogs, 

fish, or other water animals might do in the pond.  

 • To model fluency and expression, allow students to listen to the professional recording of the 

reader’s theater script (provided on the Audio CD).

—Use the oral reading record and the fluency 

rubric provided in the Assessment Guide to assess students’ ability to read 
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—Use one or more of the following methods for fluency practice:

 • Write the story on chart paper, noting the page number by each group of words.  Choose two 
 • Write the story on chart paper, noting the page number by each group of words.  Choose two 

students to read pages 2–3, four students to read page 4, three students to read page 6,

and so on.  Have students stand in their respective groups, sitting down after they read or recite 

 • Have students read the story in a duck-like voice.  

 • Write the following sentences on chart paper: 

nadando.  ¿Qué hay hoy en el estanque?  Hay tres patos buceando.  ¿Qué hay hoy en el estanque?  

Hay dos patos esquiando.  ¿Qué hay hoy en el estanque?  Hay un pato escondiéndose.  ¡Cuac!

Have the class read the alternate lines.   

—Use one or more of the following methods for fluency practice:

 • Brainstorm sounds the ducks could make when swimming, diving, skiing, or hiding.  Write them 

on the board.  Write the reader’s theater script shown on page 51 on chart paper.  Have students 

 • Create additional lines for the script, with the students brainstorming what happens after the 

ducks quack and come out of hiding.  The class could also work together to write what frogs, 

fish, or other water animals might do in the pond.  

 • To model fluency and expression, allow students to listen to the professional recording of the 

reader’s theater script (provided on the Audio CD).

—Use the oral reading record and the fluency 

rubric provided in the Assessment Guide to assess students’ ability to read 

Comprehension (cont.)  

After Reading   
 

 1. Building Oral Language—Discuss and expand 

on the vocabulary found in the book.

 • Brainstorm additional words for things ducks 

might do such as salpicar and remar. 

 • Encourage make-believe actions such as pescar, 

tener carreras, and flotar.  Discuss how the book 

might be different if the author had used these 

words.

 • Ask, “¿Cómo podría haber hecho el libro más largo el autor?”

 • Ask, “¿Si el autor hubiera comenzado con 10 patos, qué tipo de cosas podrían haber hecho?”

 2. Using Meaning Clues—Discuss with students how the title helped them understand the story. 

 • Ask, “¿Cómo hubiera cambiado la historia si el título hubiera sido Diversión en la tienda de 

mascotas?  ¿Qué sería diferente?  ¿Qué sería igual?”

 • For additional comprehension practice, have students complete the ¿Qué están haciendo? 

activity sheet on page 53. 

Writing   

Write the numerals from 10 to 1 in a column on the board.  In another column, write the word patos 

by the number 10.  For the third column, brainstorm what 10 ducks might be doing, such as splashing.  

Read the phrase: Diez patos salpicando.  Continue generating phrases for numbers 9 through 1.  

 • Have below-grade-level students choose a phrase to write and illustrate.    

 • Have on-grade-level students create their own story by mixing and matching the numbers 

Diversión en el corral de los cerdos 

.  

 

Diversión en el estanque de los patos (cont.)

Use the Interactiv-eBook to practice 

comprehension and writing.

Lesson 1

 pescar, 

 • Ask, “¿Cómo podría haber hecho el libro más largo el autor?”

Language Support

Create flash cards for the numbers 

uno through diez, with words on 

one side and numerals on the other.  

Have students practice reading the 

words and use manipulatives to 

demonstrate their understanding of 

the representative amounts.
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Comprehension Comprehension (cont.)  (cont.)  (cont.)  

 1. Building Oral Language—Discuss and expand 

on the vocabulary found in the book.

 • Brainstorm additional words for things ducks 

salpicar andsalpicar andsalpicar  remar

 • Encourage make-believe actions such as

 flotar.  Discuss how the book 

might be different if the author had used these 

 • Ask, “¿Cómo podría haber hecho el libro más largo el autor?”

 • Ask, “¿Si el autor hubiera comenzado con 10 patos, qué tipo de cosas podrían haber hecho?”

 2. Using Meaning Clues—Discuss with students how the title helped them understand the story. 

 • Ask, “¿Cómo hubiera cambiado la historia si el título hubiera sido 

?  ¿Qué sería diferente?  ¿Qué sería igual?”

 • For additional comprehension practice, have students complete the 

activity sheet on page 53. 

Write the numerals from 10 to 10 to 10 1 in a column on the board.  In another column, write the word 

by the number 10.  For the third column, brainstorm what 10 ducks might be doing, such as splashing.  

Diez patos salpicando

 • Have below-grade-level students choose a phrase to write and illustrate.    

 • Have on-grade-level students create their own story by mixing and matching the numbers 

Comprehension Comprehension 

 1. Building Oral Language

on the vocabulary found in the book.

 • Brainstorm additional words for things ducks 

salpicar

 • Encourage make-believe actions such as

 flotar.  

might be different if the author had used these 

 • Ask, “¿Cómo podría haber hecho el libro más largo el autor?”

 • Ask, “¿Si el autor hubiera comenzado con 10 patos, qué tipo de cosas podrían haber hecho?”

 2. Using Meaning Clues

 • Ask, “¿Cómo hubiera cambiado la historia si el título hubiera sido 

?  ¿Qué sería diferente?  ¿Qué sería igual?”

 • For additional comprehension practice, have students complete the 

activity sheet on page 53. 

Write the numerals from 

by the number 10.  For the third column, brainstorm what 10 ducks might be doing, such as splashing.  

Diez patos salpicando

 • Have below-grade-level students choose a phrase to write and illustrate.    

 • Have on-grade-level students create their own story by mixing and matching the numbers 

Comprehension  

Before Reading   

 1. Using Meaning Clues—Highlight features of 

the book that support the content.  

 • Show students the cover of the book.  Have 

them identify what they see.   

 • Read the title aloud.  If students did not 

previously identify estanque as a place outside  

school, add estanque to the list.   

 • Ask, “¿Qué te dice el título sobre la historia?”  

Ask, “¿Qué te dicen las ilustraciones sobre la 

historia?”
 • Write the words en el estanque on the board.  Ask students what they have seen or might see 

at a pond.  Supplement the discussion with the video of a duck pond provided on the Digital 

Resource CD (file name: Duck Pond Video).

 • Ask students if they think the story is going to be real or make-believe.  If most say real, have 

them study the picture of the duck closely.  Ask students if they can they find a clue about the 

story in the duck’s appearance (ducks don’t wear goggles).

During Reading  

 1. Using Meaning Clues—Read the book.  Start with the title of the book, pointing to each word as 

you read it.  

 • Before reading page 2 ask, “¿Quién está en la imagen?”  Read page 2 aloud.  Ask, “¿Quién crees 

que está hablando en la página 2?”

 • Read pages 4 through 10 without interruption, allowing time for students to enjoy the illustrations.  

 • Pause after reading page 10.  Ask, “¿Por qué crees que este pato está escondiéndose?”  Then, 

turn the page, loudly saying, “ ”  Allow students to share their favorite parts with partners. 

 • Then, discuss why they think the author wrote the ending this way.  Ask, “¿Por qué crees que el 

autor escribió solo una palabra en esta página?  ¿Ayuda a que el final sea especial?”

 2. Confirming Predictions
story and whether the story was real or make-believe.  List all the reasons the story must be 

make-believe (such as ducks not being able to wear water skis).

 3. Rereading
other group mimes the ducks’ actions.  Trade roles and repeat.   

Language Support

Have students fold a blank sheet of 

paper to make four boxes and copy 

the words and numerals uno through 

cuatro into the squares.  Next, have 

students find or draw pictures of one, 

two, three, and four objects that are 

found at the pond and place them in 

the appropriate box.    

Diversión en el estanque de los patos (cont.)
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Comprehension  Comprehension  Comprehension  Comprehension  

Before Reading  Before Reading  Before Reading  Before Reading  

 1. Using Meaning Clues—Highlight features of 

the book that support the content.  

 • Show students the cover of the book.  Have 

them identify what they see.   

 • Read the title aloud.  If students did not 

previously identify estanque as a place outside  

school, add estanque to the list.   

 • Ask, “¿Qué te dice el título sobre la historia?”  

Ask, “¿Qué te dicen las ilustraciones sobre la 

historia?”
 • Write the words en el estanque on the board.  Ask students what they have seen or might see 

at a pond.  Supplement the discussion with the video of a duck pond provided on the Digital 

Resource CD (file name: Duck Pond Video).

 • Ask students if they think the story is going to be real or make-believe.  If most say real, have 

them study the picture of the duck closely.  Ask students if they can they find a clue about the 

story in the duck’s appearance (ducks don’t wear goggles).

During Reading  

 1. Using Meaning Clues—Read the book.  Start with the title of the book, pointing to each word as 

you read it.  

 • Before reading page 2 ask, “¿Quién está en la imagen?”  Read page 2 aloud.  Ask, “¿Quién crees 

que está hablando en la página 2?”

 • Read pages 4 through 10 without interruption, allowing time for students to enjoy the illustrations.  

 • Pause after reading page 10.  Ask, “¿Por qué crees que este pato está escondiéndose?”  Then, 

turn the page, loudly saying, “ ”  Allow students to share their favorite parts with partners. 

 • Then, discuss why they think the author wrote the ending this way.  Ask, “¿Por qué crees que el 

autor escribió solo una palabra en esta página?  ¿Ayuda a que el final sea especial?”

 2. Confirming Predictions
story and whether the story was real or make-believe.  List all the reasons the story must be 

make-believe (such as ducks not being able to wear water skis).

 3. Rereading
other group mimes the ducks’ actions.  Trade roles and repeat.   

Language SupportLanguage Support

Have students fold a blank sheet of Have students fold a blank sheet of Have students fold a blank sheet of 

paper to make four boxes and copy paper to make four boxes and copy paper to make four boxes and copy 

the words and numerals the words and numerals unouno through 

cuatro into the squares.  Next, have  into the squares.  Next, have  into the squares.  Next, have 

students find or draw pictures of one, students find or draw pictures of one, students find or draw pictures of one, 

two, three, and four objects that are two, three, and four objects that are two, three, and four objects that are 

found at the pond and place them in found at the pond and place them in found at the pond and place them in 

the appropriate box.    the appropriate box.    
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Word Work  

 1. High-Frequency Words—Practice the words 

that occur often in the text.  

 • Write the words qué, hay, en, and la on 

the board.  

 • Read each word aloud separately.  Then, 

read the words together, as if at the 

beginning of a question.   

 • Ask students to help you finish the 

question with a word for a place.  Suggest 

they look around the room for places to 

make a question such as “¿Qué hay en la 

(puerta, ventana, mesa)?”  List the places on 

the board.  Have students read each new 

question aloud. 

 • Ask students to think of places outside the 

school.  List those answers (e.g.,  parque 

infantil, parque, tienda) on the board.

 2. Word Study—Practice using verbs.  Write the 

words nadando, buceando, esquiando, and 

escondiéndose on the board.  Read each word 

aloud.  Ask students where one might swim, 

dive, hide, and ski. 

 • Brainstorm similar verbs, such as brincando, 

paseando, and corriendo, and write them on 

the board.

 • Point to selected words, such as nadando 

or brincando, and have students mime the 

action depicted.  

Ti p : When teaching words such 

as nadando or esquiando, 

underline the root.   You may wish to 

write the infinitive (nadar) directly 

over the longer word to show the 

relationship. 

 

 3. Word Play—Practice using animal sounds. 

Write the word cuac on the board.  Read the 

word in a duck-like voice.

 • Explain some words are spelled to sound 

just like the noise the animal makes such as 

oinc, guau, and miau.

 • Brainstorm additional animal sounds as 

time permits. 

 4. Academic Vocabulary —Practice using 

number words.  Divide a sheet of chart 

paper into two columns.  Label one column 

Palabras de números and the other column 

Números.  Write these words in the Palabras 

de números column: uno, dos, tres, cuatro. 

 • Have volunteers write the corresponding 

numerals alongside the words.  (See the 

example below.)

 • Have students read the words in the 

Palabras de números column.

 • Have students count backward from cuatro 

to uno.  

 • Add more number words and numerals 

until the list reaches 10, and then practice 

reading them aloud.    

 • For additional practice with numbers, have 

students complete the Cuenta los patos 

activity sheet on page 52.  

Palabras de 

números
Números

uno

dos

tres

cuatro

1

2

3

4

Diversión en el estanque de los patos (cont.)
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The instructional components include Word 
Work on high-frequency words, key words used 
in the story, word play, and academic vocabulary.  
Comprehension work includes before-, during-, and 
after-reading instruction.  Writing, Cross-curricular 
Connections, and Building Fluency follow. 

¡Más diversión en el 

estanque de los patos!

Lector 1: Cuatro patos nadan.  

Todos: ¡Plis!  ¡Plis!  ¡Plis!  ¡Plis!

Lector 2: Tres patos bucean.  

Todos: ¡Plas!  ¡Plas!  ¡Plas! 

Lector 3: Dos patos esquían.  

Todos: ¡Buf!  ¡Buf!  

Lector 4: Un pato se esconde.  

Todos: ¡Lo vemos!

Todos: ¡Cuac!  ¡Cuac!  ¡Cuac!  ¡Cuac!

© Teacher Created Materials 
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The reader’s theater 
script provides 
additional fluency 
practice and an 
authentic purpose 
for rereading text.

Nombre: _____________________________ Fecha: __________________

Cuenta los patos

Instrucciones: Cuenta los patos en cada imagen.  Escribe 

el número correcto y la palabra del número debajo de cada 

imagen.  

Banco de palabras

1
uno

2
dos

3
tres

4
cuatro

2 dos

¡Haz más!
número.
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 __________________ __________________

Cuenta los patos en cada imagen.  Escribe 

el número correcto y la palabra del número debajo de cada 

4
cuatro

Nombre: _____________________________ Fecha: __________________

¿Qué están haciendo?

Instrucciones: Mira cada imagen.  ¿Qué están haciendo los 

patos?  Escribe la palabra correcta debajo de cada imagen. 

Banco de palabras

buceando  escondiéndose  esquiando  nadando
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The student activity sheets can be used in a variety 
of ways to meet students’ needs.  These activity sheets 
offer additional opportunities for practicing the skills 
addressed in the lesson.  For example, teachers may 
use these sheets for additional guided practice with 
below-grade-level students or as independent practice for 
on- or above-grade-level students. 
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Using Assessment Options  
 1. Use informal assessments during each 

lesson.  Refer to the assessment tips 
embedded throughout the lessons to gather 
information about students’ reading skills.  
Develop anecdotal records as they meet the 
needs of your classroom.

Comprehension  

Before Reading   

 1. Using Meaning Clues—Highlight	features	of	

the book that support the content.  

	 •	 Show	students	the	cover	o
f	the	book.		Have	

them	identify	what	they	see.			

	 •	 Read	the	title	aloud
.		If	students	did	not	

previously	identify	pond as a place outside  

school,	add	pond to the list.   

	 •	 Ask,	“What	does	the	title	tell	
you	about	 

the	story?”  Ask,	“What	does	the	illustrati
on	tell	

you	about	the	story?”

	 •	 Write	the	words	at the pond on the board.  Ask students what they have seen or might see at 

a	pond.		Supplement	the	discussion	with	the	video	of	a	duc
k	pond	provided	on	t

he	Digital	

Resource	CD	(file	name:	Duck	Pond	Video).

	 •	 Ask	students	if	they
	think	the	story	is	goi

ng	to	be	real	or	make-believe.		If	most	say	real,	have	

them	study	the	picture	of	t
he	duck	closely.		Ask	

students	if	they	can	t
hey	find	a	clue	about

	the	

story in the duck’s appearance (ducks don’t wear goggles).

During Reading  

 1. Using Meaning Clues—Read	the	book.		Start
	with	the	title	of	the	boo

k,	pointing	to	each	w
ord	as	

you read it.  

	 •	 Before	reading	pag
e	2	ask,	“Who	is	in	the	picture?”		

Read	page	2	aloud.		A
sk,	“Who	do	you	think	

is	speaking	on	page	2
?”

	 •	 Read	pages	4	throug
h	10	without	interruption,	all

owing	time	for	students	to	enjoy
	the	illustrations.		

	 •	 Pause	after	reading
	page	10.		Ask,	“Why	do	you	think	this	d

uck	is	hiding?”		Then,	
turn	the	page,	

loudly	saying,	“Quack!”		Allow	students	to	share	the
ir	favorite	parts	with	partners.	

	 •	 Then,	discuss	why	they	think	the	auth
or	wrote	the	ending	this	w

ay.		Ask,	“Why	do	you	think	the	

author	wrote	just	one	word	on	this	page?		Does	this	help	the	end
ing	feel	special?”

 2. Confirming Predictions—Discuss	the	students’	p
redictions	regarding	

the	content	of	the	

story and	whether	the	story	was	real	or	make-believe.		List	all	th
e	reasons	the	story	m

ust	be	 

make‑believe (such as ducks not being able to wear water skis.)

 3. Rereading—Divide the class into two groups.  Have one group read aloud the story while the 

other	group	mimes	the	ducks’	actions.
		Trade	roles	and	repe

at.			

Assessment Opportunity—Print	the	words	one through four on flash 

cards.		Mix	them	up	and	have	student
s	identify	the	words.		You	may	wish	to	

continue through ten.  

English Language Support

Have	students	fold	a	bl
ank	sheet	of	

paper	to	make	four	boxes	and	co
py	

the words and numerals one through 

four	into	the	squares.		Next,	have	

students	find	or	draw
	pictures	of	one,	

two,	three,	and	four	obj
ects	that	are	

found	at	the	pond	an
d	place	them	in	

the appropriate box.    

Duck Pond Fun (cont.)
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Duck Pond Fun (cont.)
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More Duck Pond Fun!

Reader 1: Four ducks swim.  

Everyone: Splish!  Splish!  Splish!  Splish!

Reader 2: Three ducks dive.  

Everyone: Splash!  Splash!  Splash! 

Reader 3: Two ducks ski.  

Everyone: Swoosh!  Swoosh!  

Reader 4: One duck hides.  

Everyone: We see it!

Everyone: Quack!  Quack!  Quack!  Quack!
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Name: _________________________________  Date: __________________

What Are They Doing?

Directions: Look at each picture.  What are the ducks doing?  

Write the correct word under each picture. 
Word Bank

diving     hiding     skiing     swimming

 

 

 
 

 © Teacher Created Materials 
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Name: _________________________________  Date: __________________
Count the Ducks

Directions: Count the ducks in each picture.  Write the 

correct number and number word under each picture.  Word Bank1 
one 2 

two 3 
three 4 

four

    
  

     

        

     
    

   
  

     

     

Do more! Write a sentence using two number words.

 

2 two
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Building Fluency  
 1. Reading the Book—Use one or more of the following methods for fluency practice:
	 •	 Write	the	story	on	chart	paper,	noting	the	page	number	by	each	group	of	words.		Choose	two	

students	to	read	pages	2–3,	four	students	to	read	page	4,	three	students	to	read	page	6, 
and	so	on.		Have	students	stand	in	their	respective	groups,	sitting	down	after	they	read	or	recite	

their	page(s).		
	 •	 Have	students	read	the	story	in	a	duck-like	voice.			 •	 Write	the	following	sentences	on	chart	paper:	What is at the pond today?  There are four ducks 

swimming.  What is at the pond today?  There are three ducks diving.  What is at the pond today?  
There are two ducks skiing.  What is at the pond today?  There is one duck hiding.  Quack!		Have	one	

student	read	the	questions.  Have	the	class	read	the	alternate	lines.			
 2. Reader’s Theater—Use one or more of the following methods for fluency practice:
	 •	 Brainstorm	sounds	the	ducks	could	make	when	swimming,	diving,	skiing,	or	hiding.		Write	them	

on	the	board.		Write	the	reader’s	theater	script	shown	on	page	51	on	chart	paper.		Have	students	

read	it	as	a	group.			 •	 Assign	parts	for	the	script.		Read	it	aloud.			 •	 Create	additional	lines	for	the	script,	with	the	students	brainstorming	what	happens	after	the	
ducks	quack	and	come	out	of	hiding.		The	class	could	also	work	together	to	write	what	frogs,	
fish,	or	other	water	animals	might	do	in	the	pond.		

Assessment Opportunities—Use the oral reading record and the fluency 
rubric	provided	in	the	Assessment	Guide	to	assess	students’	ability	to	read	
the	book	fluently	and	accurately.		

 2. Use formal assessments at the end of 
each lesson.  The oral reading record 
and multiple-choice comprehension test 
provided for each book offer opportunities 
to assess student learning and can be used 
to drive instruction.  An overview of these 
assessments and the assessments themselves 
can be found in the Assessment Guide.  The 
accompanying Assessment DVD offers two 
versions of the multiple-choice assessments: 
printable PDF form and electronic form, 
giving students the opportunity to take the 
test on the computer and immediately print 
their results.

Duck Pond Fun 

 Oral Reading Record

Name:  ___________________________  Date:  ________

Assessor:  ________________________________________

Word Count
Codes

22 E = errors SC = self-corrections M = meaning S = structure V = visual

Page Text E SC
Cues Used

E SC

2 What  is  at  the  pond  today?
M     S     V M     S     V

4 There  are  four  ducks  swimming
M     S     V M     S     V

6 three  ducks  diving  
M     S     V M     S     V

8 two  ducks  skiing  
M     S     V M     S     V

10 and  one  duck  hiding.  
M     S     V M     S     V

12 Quack!

M     S     V M     S     V

TOTALS

Error 
Rate:

Self-Correction 
Rate:

Accuracy 

Percentage:

Time:

Lesson 1
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Using Technology Options  
 1. Use the Audio CD as a model of fluent 

reading.  The Audio CD includes professional 
recordings of the books and reader’s theater 
scripts in this kit.  Consider playing the audio 
tracks of the books to support students as 
rereading practice for fluency or in a listening 
center.  Play the reader’s theater script as a 
model of presentation.
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 2. Use the Interactiv-eBooks to enhance 
the reading experience.  This kit includes 
Interactiv-eBooks that guide students toward 
independent reading and engage them in 
a fully interactive experience.  Students can 
hear the text read aloud, record their voices, 
and complete interactive activities that 
build comprehension and writing skills.  The 
Interactiv-eBooks can be used in a variety 
of instructional settings and to support 
numerous literacy and learning goals. 

How to Use This Product (cont.)
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Using a Guided-Reading/ 
Balanced-Literacy Model  
Read! Explore! Imagine! is a comprehensive 
program that can be flexibly implemented in a 
guided-reading/balanced-literacy model.  The 
high-interest books will provide an engaging 
reading experience while supporting students’ 
development of phonics.  The comprehensive 
Teacher’s Guide, with step-by-step lesson plans 
and student activities, can be easily used in all 
blocks of a balanced-literacy model, including 
guided reading, whole-group mini-lessons, 
learning centers, independent guided practice, 
word work/vocabulary, writing, and independent 
reading.  The multiple assessment opportunities 
will diagnose students’ needs and inform 
teachers’ instruction to move students toward 
mastery of key reading and writing skills.

Guided Reading  
Two key features of Read! Explore! Imagine! Fiction 
Readers allow them to be effectively used within 
a guided-reading program.  First, the books can 
serve to target specific word-recognition and 
word-work skills.  Second, the high-interest story 
books make them ideal selections for use with 
groups who need practice at specific reading 
levels and with general reading skills.  Oral 
reading records for each book are included so 
teachers can monitor the progress of students 
as they increase their reading levels.

Targeting Leveled Practice and 
Other Reading Skills

Each book included in Read! Explore! Imagine! 
Fiction Readers has been leveled for use in small 
groups of students with similar reading levels.  
An oral reading record for each book is provided 
in the Assessment Guide (and in digital form on 
the Assessment DVD) to help determine and 
monitor the appropriate reading level for each 
student.  The chart on page 34 indicates the 
reading levels of the books included within this 
kit.  As students move through the books in the 
program, they will encounter carefully written 
stories designed to provide practice with many 
areas of literacy, such as word knowledge, 
sight-word recognition, increasingly 
complex sentence structures, fluency, and the 
reading-writing connection.  As such, teachers 
in a guided-reading program will have access 
to ample material for encouraging reading 
development across all areas of literacy.  Whether 
the books in the program are being used to 
address specific word-work and vocabulary skills 
or for leveled reading practice, teachers will find 
many other portions of the kits appropriate for a 
guided-reading program.  

Lesson Plan Structure

The Read! Explore! Imagine! lesson plans are 
set up in the traditional guided reading structure 
of before-, during-, and after-reading activities 
and questions.  High-frequency, challenging, 
and academic words are isolated for 
pre-instruction.  Special attention is given to 
words that encourage rhyming, alliteration, or 
general word play.

How to Use This Product (cont.)
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Guided Reading (cont.)  
Progress Monitoring

As mentioned, oral reading records and 
comprehension assessments for each book 
are included so teachers may monitor the 
growth of their students in oral reading and 
comprehension and record their reading levels.  
Teachers will probably not want to administer 
the oral reading records for each book, but will 
choose points at which they need data to make 
instructional decisions for specific students.  
When those decision points arise, Read! Explore! 
Imagine! provides the necessary tools.  Further, 
there are recommended informal assessments in 
the lesson plans.

Other Blocks of  a  
Balanced-Reading Program  
Learning Centers and Independent  
Guided Practice

One of the challenges of a guided reading 
program is making sure students who are not 
in the small instructional group with which the 
teacher is currently working are constructively 
engaged.  The lesson plans provide suggestions 
for connections and writing activities for 
independent student work.  Two high-interest 
activity sheets are included for each of the 
books.  One activity sheet focuses on the  
word-recognition, word-work, or vocabulary 
skills addressed in the lesson.  The other activity 
sheet focuses on a key comprehension skill 
from the lesson.  Students who have read the 
book may complete these pages independently.  
Reviewing the students’ work on these 
practice pages can also provide additional 
progress-monitoring information for the teacher.

Vocabulary and Word Study

Many of the activities in Read! Explore! Imagine! 
are appropriate for whole-class work in a  
word-work or vocabulary session.  These sessions 
could focus on activities suggested in the 
lesson plans for vocabulary development or for 
word-play development.

Writing

The lesson plan for each book includes a 
specific writing activity.  Additionally, writing is 
integrated into each of the activity sheets and 
the Interactiv-eBooks.  Depending on the level 
of the kit a teacher is using in the classroom, the 
writing activities vary from students completing 
sentence frames or writing simple sentences to 
writing short stories as a way to apply the new 
skills they learn to show comprehension of the 
story.  Modifications in the writing assignments 
are offered for below-, at-, and above-grade-level 
students.  

Independent Reading

The books from Read! Explore! Imagine! provide 
quality, high-interest, easy-to-read content.  As 
such, they can be added to classroom libraries 
for use as independent reading selections.  
The program offers an extensive menu of 
instructional options that allows teachers 
to readily integrate the program into their 
guided-reading or balanced-literacy model.  
Throughout the lessons, students will use 
different modalities.  They will participate 
in reading, chanting, and doing physical 
movements.  This encourages students to be 
active learners who are engaged in what they 
are doing and retain what they have learned.

How to Use This Product (cont.)
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Word Work
 • High-Frequency Words: no, le gusta
 • Word Study:  adjectives (grises, ventosos) 
 • Word Play: alliterative animal names (Boris 

el basset)
 • Academic Vocabulary: calientes, fríos, 

húmedos, nevados, soleados, grises 
 • Encuentra los opuestos activity sheet 

(page 124)

Comprehension 
 • Using Mental Images 
 • Summarizing Information
 • Las cuatro estaciones activity sheet 

(page 125)

Writing
Using sentence frames, write stories based on 
personal experiences with pets.  

Cross-curricular Connections
 • Music: Students learn a dog song.
 • Science: Students match clothing and 

accessories to seasonal weather patterns.

Building Fluency
 • Reading the Book: using expression and 

various voices  
 • Reader’s Theater: using expression and 

elaborating with different animal voices 
 • Boris el basset reader’s theater script 

(page 123)

Lesson Overview

Focus Objectives 
Students will be able to:
 • use mental images based on pictures and print to 

aid in comprehension of the text 
 • summarize information found in the text

Standards
 • Reading: Use the illustrations and details in a text 

to describe its key ideas
 • Reading: Use mental images to aid in 

comprehension of the text
 • Language: Communicate information, ideas, and 

concepts necessary for academic success in the content 
area of language arts

Boris el basset
Lesson 10

Boris es un perro muy gruñón.

¿Hay algo que le guste?

orisB
el basset

Escrito por Sharon Callen

Ilustrado por Susy Boyer
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Word Work
 1. High-Frequency Words—Practice the words 

that occur often in the text. 
 • Write the following sentence frames on the 

board: No le gusta ______.  Le gusta ______.
 • Say, “Esta historia es sobre un perro llamado 

Boris.  ¿Alguno de ustedes tiene un perro?”
 • Ask, “¿Qué cosas le gustan a tu perro?  ¿Qué 

cosas no le gustan a tu perro?”  Complete 
the blanks, adding more examples as time 
allows.  

 • Discuss how the word no changes the 
meaning of the sentence.

  2. Word Study—Practice using adjectives.  
Discuss what the current weather is like.  
Write the following sentence on the board: 
Me gustan los días ________ .  

 • Say, “Vamos a completar la oración.  ¿Cuál 
es tu clima favorito?”  Write the adjective, 
such as grises or ventosos in the blank.

 • Write No me gustan los días ______ on the 
board.  Ask students what kind of weather 
they don’t like.  

 3. Word Play—Practice using alliterative animal 
names.  Write the words Boris el basset on the 
board.  Point out that Boris and basset both 
start with the letter B.  

 • Say, “Otro tipo de perro es el caniche.  
¿Puedes pensar en un nombre para un 
caniche que comience con la letra c?”  Write 
answers on the board, such as Canelo el 
caniche.

 • Ask, “¿Puedes nombrar otros animales 
como Tomas el tigre o Eduardo el elefante?”  
List them on the board.

Ti p : When teaching alliteration 
(words that start with the 

same sound), underline the alliterative 
letters when writing them on the 
board.  Students may enjoy sharing 
tongue twisters such as “Pedro pica 
piedra con un pico pica piedra.”  

 4. Academic Vocabulary—Practice using 
weather words.  Introduce opposites by 
choosing some of the words identified in the 
Word Study section.  Write the word caliente 
on the board.

  • Say, “A algunos de ustedes les gustan 
los días calurosos o calientes.  ¿Qué es 
lo opuesto de un día caliente?”  Discuss 
several examples.

 • Say, “En la historia vas a leer la palabra 
soleado.  ¿Qué es lo opuesto a soleado?”

 • Repeat with brillantes, húmedos, nevados, 
and soleados.

 • For additional practice, have students 
complete the Encuentra los opuestos activity 
sheet on page 124.

Boris el basset (cont.)

Lesson 10

© Teacher Created Materials #20962—Emergent—Teacher’s Guide 119



Comprehension  

Before Reading  Before Reading  

 1. Using Mental Images—Show students the 
cover of the book.  Read the title aloud.  

 • Ask, “¿Cómo crees que se siente Boris?”  
Accept all answers.  Then, read the 
back cover.  

 • Ask, “¿Crees que Boris parece gruñón?  ¿Por 
qué piensas eso?”  

 • Encourage students to think of their own 
pets or pets they may know.  

 • Ask, “¿Cómo demuestran las mascotas si 
están felices o tristes?”

 • Ask, “¿Cómo demuestran las mascotas si 
están cansadas o con mucha energía?”

During Reading  During Reading  

 1. Using Mental Images—Help students understand the character of Boris.
 • Read the story through page 10.  For each set of pages ask, “¿Qué crees que está molestando a 

Boris en esta imagen?”
 • After reading page 10 ask, “¿Crees que exista algo que le guste a Boris?”  (Accept all answers.)  

Then, finish the story.  
 2. Rereading—Begin rereading page 2 aloud.  Then, remind students the pictures give them clues 

about the words in the rest of the story.  
 • Have volunteers read pages 4–10.
 • Read page 12 together as a class.
 3. Summarizing Information—Tell students to think about the story.  
 • Ask, “¿Cómo describirías a Boris?”
 • Ask, “¿Qué paso al principio, en medio y al final de la historia?” 
 • Ask, “¿Qué crees que es la idea principal de la historia?”

Assessment Opportunity—Write a selection of the adjectives used in the 
story or generated during the Word Study on index cards (brillantes, fríos, 
calientes, húmedos, nevados, soleados, grises, ventosos).  Prepare more word 
cards with animal words (gato, perro, elefante).  Have students sort the cards 
into the two categories.

Language Support
This book provides an opportunity 
to help students realize pictures 
support the text in many stories.  To 
demonstrate this, prepare the book for 
the initial reading by covering the text 
with sticky notes from pages 6–10.  
After reading page 4 together, have 
students use the illustrations to make 
guesses about the text.  Confirm their 
predictions as you move through the 
book, removing the sticky notes.

Boris el basset (cont.)

Lesson 10
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Comprehension (cont.)  

After Reading After Reading 

 1. Summarizing Information—Tell students you 
want them to tell you about the pictures—not 
to read what is already written.  

 • Begin by turning to page 2.  Say, “Si no 
pudiera leer, vería la imagen y pensaría que 
Boris tiene su oreja atorada en el árbol.  Vamos a ver la próxima página.”

 • Say, “Boris no se ve tan gruñón en esta página.  Si no supieras que él es un gruñón, ¿qué podrías 
decir de Boris en esta página?”  

 • Continue through the book in the same fashion.
 2. Building Oral Language—Write the following phrases on the board: grises y ventosos, brillantes y 

soleados, fríos y nevados, calientes y húmedos.
 • Ask, “¿En qué otros tipos de días puedes pensar?  Trata de pensar en dos palabras que vayan 

juntas, como brillantes y soleados.”  Write responses on the board.  If students have trouble, build 
on weather that has happened recently or brainstorm types of weather such as rainy, hailing, 
sleeting, or warm.  

 • For additional practice, have students complete the 
activity sheet Las cuatro estaciones on page 125.

Writing   Writing   

Write the following sentence frames on the board.  Mi mascota es _____.  Su nombre es _____.   For 
students without pets, write Quiero una mascota ______.  La llamaré ______.  Tell students to write 
about a pet using one set of these sentences to start.
  • Have below-grade-level students use this sentence frame to write about what the pet likes: 

A [Nombre de mascota] le gusta ______.   
 • Have on-grade-level students write 2 sentences about what their pet likes and doesn’t like.  
  • Have above-grade-level students write 4–5 sentences about what their pet likes and doesn’t like.  • Have above-grade-level students write 4–5 sentences about what their pet likes and doesn’t like.

Cross-curricular Connections
Music—Teach the song BINGO to students.  The lyrics and music are provided on 
the Digital Resource CD (file names: Bingo Audio and Bingo Lyrics) 

Science—Gather together a variety of season-related apparel and accessories 
such as an umbrella, boots, a jacket, a hat, a sweater, and mittens.  Have students 
sort them into seasons. 

Language Support
Encourage students to talk about their 
pets and experiences with animals.  Give 
students time to share their favorite 
animal stories with one another.  

Use the Interactiv-eBook to practice 
comprehension and writing.

Boris el basset (cont.)
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Boris el basset (cont.)
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Boris el basset

Lector 1: Mi nombre es Boris.  Soy un 

gruñón.

Todos: ¿Por qué eres gruñón?

Lector 2: No me gustan los días grises y con 

viento.

Todos: ¿Por qué eres gruñón?   

Lector 3: No me gustan los días brillantes y 

soleados.  

Todos:  ¿Por qué eres gruñón?

Lector 4: No me gustan los días fríos y 

nevados.

Todos: Boris, ¿qué es lo que te gusta?

Lector 5: ¡Me gustan los días en casa!

© Teacher Created Materials 
#20962—Emergent—Teacher’s Guide

Nombre: _____________________________ Fecha: __________________Las cuatro estaciones
Instrucciones: Corresponde cada imagen con su estación.Banco de palabrasotoño     verano     invierno

 

¡Haz más!  Escribe una oración sobre la estación que 

te hace feliz.
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¡Haz más!  Escribe una oración sobre la estación que 

te hace feliz.
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 No me gustan los días brillantes y 

 Boris, ¿qué es lo que te gusta?
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Nombre: _____________________________ Fecha: __________________Encuentra los opuestosInstrucciones: Dibuja una línea desde cada imagen a su 

opuesto.   

día soleado

día lluvioso

perro gruñón

gato grande

gato pequeño

perro feliz

¡Haz más!  Dibuja dos imágenes de cosas opuestas y escribe 

las palabras para cada una.
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Building Fluency
 1. Reading the Book—Use one or more of the following methods for fluency practice:
 • Write Boris es un perro gruñón on the board.  Have students read the sentence before reading 

pages 4–10 aloud.
 • Have students read the story aloud in a grumpy voice, except for page 12.
 • Rewrite the story.  Begin with Boris es un perro feliz.  Have the students help you reconstruct the 

following pages, such as Le gustan los días grises y con viento.  Read the new story aloud.
 2. Reader’s Theater—Use one or more of the following methods for fluency practice:
  • Using the script on page 123, have some readers read the line ¿Por qué eres gruñón? as a 

question.  Have other readers read the responses in a grumpy voice.
 • Brainstorm voices for other animals.  Read the animal responses as a cat, duck, or donkey.
 • To model fluency and expression, allow students to listen to the professional recording of the 

reader’s theater script (provided on the Audio CD).

Assessment Opportunities—Use the oral reading record and the fluency 
rubric provided in the Assessment Guide to assess students’ ability to read 
the book fluently and accurately.



Boris el basset

Lector 1: Mi nombre es Boris.  Soy un 
gruñón.

Todos: ¿Por qué eres gruñón?

Lector 2: No me gustan los días grises y con 
viento.

Todos: ¿Por qué eres gruñón?   

Lector 3: No me gustan los días brillantes y 
soleados.  

Todos:  ¿Por qué eres gruñón?

Lector 4: No me gustan los días fríos y 
nevados.

Todos: Boris, ¿qué es lo que te gusta?

Lector 5: ¡Me gustan los días en casa!

© Teacher Created Materials #20962—Emergent—Teacher’s Guide 123



Nombre: _____________________________ Fecha: __________________

Encuentra los opuestos

Instrucciones: Dibuja una línea desde cada imagen a su 
opuesto.   

día soleado día lluvioso

perro gruñón gato grande

gato pequeño perro feliz

¡Haz más!  Dibuja dos imágenes de cosas opuestas y escribe 
las palabras para cada una.
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Nombre: _____________________________ Fecha: __________________

Las cuatro estaciones

Instrucciones: Corresponde cada imagen con su estación.

Banco de palabras

otoño     verano     invierno

 

¡Haz más!  Escribe una oración sobre la estación que 
te hace feliz.
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 Oral Reading Record

Name:  ___________________________  Date:  ________

Assessor:  ________________________________________

Word Count Codes

50 E = errors SC = self-corrections M = meaning S = structure V = visual

Page Text E SC Cues Used
E SC

2
Boris  es  un  perro  gruñón.

M     S     V M     S     V

4 No  le  gustan  los  días  grises  y  
con  viento.

M     S     V M     S     V

6 No  le  gustan  los  días  brillantes  
y  soleados.

M     S     V M     S     V

8 No  le  gustan  los  días  fríos  y  
nevados.

M     S     V M     S     V

10 No  le  gustan  los  días  calientes    
y  húmedos.

M     S     V M     S     V

12 ¿Qué  días  le  gustan  a  Boris?    
¡Le  gustan  los  días  en  casa!

M     S     V M     S     V

TOTALS

Error 
Rate:

Self-Correction 
Rate:

Accuracy 
Percentage:

Time:

Boris es un perro muy gruñón.¿Hay algo que le guste?

orisB
el basset

Escrito por Sharon Callen
Ilustrado por Susy Boyer
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Multiple-Choice Test

Nombre: ___________________________________  Fecha: _________

Instrucciones: Lee cada pregunta.  Elige la mejor respuesta.  
Rellena el círculo de la respuesta que has elegido.

Boris el basset (cont.)

Lesson 10

 1 Boris es un _____.  

	 A	 pez

	 B	 gato 

	 C	 perro

	 D	 pájaro 

 3 ¿Cómo es Boris 
normalmente? 

	 A	 absurdo

	 B	 feliz

	 C	 dormilón

	 D	 gruñón

 2 ¿En dónde le gusta 
estar a Boris? 

	 A	 en el parque 

	 B	 adentro

	 C	 en la tienda 

	 D	 afuera

 4 ¿Qué le gusta a Boris?

	 A	 acostarse en el sofá

	 B	 esquiar en la nieve

	 C	 nadar en la piscina

	 D	 jugar en la arena
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2

Boris es un perro gruñón.

3



4

No le gustan los días grises y con viento.

5



6

No le gustan los días brillantes y soleados.

7



8

No le gustan los días fríos y nevados.

9



10

No le gustan los días calientes y húmedos.

11



¿Qué días le gustan a Boris?
¡Le gustan los días en casa!

12

“
”

Thank you for purchasing this eBook. 

This eBook is copyrighted. If you accessed this eBook without making 
payment, you should be aware that neither the author nor the publisher has 
received any compensation, and you may be in violation of state, federal, and/or 
international law.

For further information about our products and services, please e-mail us at:  
customerservice@tcmpub.com.

5301 Oceanus Drive    Huntington Beach, CA 92649-1030    800.858.7339       FAX 714.230.7070      www.tcmpub.com

Thank you for helping us 
create a world in which 
children love to learn!
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